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Studying a second foreign language (called a “Foreign Language
for Beginners” at Kyoto University) once served as evidence that
the learner is a university student. As a person selected when the
number of university students was still small, a learner then was
proud of the fact that they were studying a second foreign language.
However, this does not apply at all to the present day, characterized
by a universal access to higher education.

Even though approximately 70% of people in the world speak
a language other than English as their native tongue, there is
no doubt of the status of English as the international language.
Everyone is called on to acquire proficiency in English, as well as
in computers and other tools. Although this way of thinking might
sound superficial, it is accepted by almost everyone, and it certainly
represents one aspect of the truth.

Although it seems more effective to place emphasis on English
education, why does Kyoto University provide students with
opportunities to study “Foreign Languages for Beginners™? It is
certain that compared with the usefulness of English in business
and academic activities, the usefulness of “Foreign Languages
for Beginners” is limited. Nevertheless, we have classes for such
subjects in order to indicate that a university is not only a social
educational organization that trains students to prepare for their
future career, but also a school educational institution, and that a
university is not subordinate to corporate society. Without a liberal
arts education, such as “Foreign Languages for Beginners,” it
would be difficult to distinguish between universities and vocational
schools. In this regard, “Foreign Languages for Beginners” are a
significant element characterizing a university. However, although
this theory explains why “Foreign Languages for Beginners” are
contained in curricula, the theory does not fully account for why
students study them. Now, | would like to explore what it means for
students to study such languages.

Compared with studying “Foreign Languages for Beginners,”
studying English features a strong impact as a useful tool. Certainly,
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using English as a tool—reading and writing English papers,
for example—constitutes an important aspect of campus life.
Meanwhile, it actually is not easy to attain a high level studying
“Foreign Languages for Beginners,” partly due to a limited time
for that purpose. It might be difficult to acquire such languages as
an academic tool. Moreover, there is no denying that English will
become more and more widely used as a language common in
academic society.

If focus of studying “Foreign Languages for Beginners” is not
placed on developing skills, what is the purpose? To answer this
question, | would like to see such languages from the perspective
of “a sense of values” conveyed through the languages.

English has already established its status as the international
language. There are few cases where English is regarded as only
the ethnic language of British and American peoples. On the other
hand, languages other than English, including Japanese, are ethnic
languages, and convey a sense of values and world view of the
peoples who speak them as their native tongues. This is evident in
literature and philosophy created through such languages, as well
as in the languages themselves.

Language means nothing less than a sense of values. Japanese
and French, for example, convey different worldviews. In French,
there are no adjectives meaning “cheap,” and the number “80” is
expressed as “4 times 20,” indicating that the language imparts
a sense of value that cannot be observed in English. English and
Japanese, of course, represent different worldviews, as well.
Nevertheless, when using English as a tool, you might focus on the
idea that both English and Japanese are used as tools.

Although language is a tool, it is also not a tool. To make yourself
open to this supposed contradiction, it is important to study “Foreign
Languages for Beginners” and acquire a sense of values for a new
world. Much less time is spent studying “Foreign Languages for
Beginners” than for English and Japanese, probably allowing you
to see only a small world and take a stroll only to a microcosm.
Nevertheless, looking at things from a different sense of values will
help you realize that there are many things around you that you
have never known before, and help you become more aware of the
multilayered structures of different cultures.

It is important not to reduce the purpose of language education only
to utilitarianism, but to feature a sense of values to focus on the
multilayered structure of the world and encounter things unfamiliar
to you. In the study of “Foreign Languages for Beginners” resides a
philosophy above utilitarianism
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In the Liberal Arts and General Education Courses, I have
two classes each for Sociology I (first semester, lecture)
and Sociology IIT (second semester, lecture), as well as one
class each for Proseminar on Sociology I (first semester)
and Proseminar on Sociology III (second semester).
Because this academic year, 2014, I will have no class for
Sociology III, I would like to introduce Sociology I, as well
as Proseminar on Sociology I and IIL

The main purpose of Sociology I is to study renowned
sociological theories and concepts. I believe that you can
more easily understand the characteristics of viewpoints
of sociology by learning about the accumulated theories
and concepts used in the world of sociology. Hearing
that you will learn about concepts and theories, you
might think that the class will be boring, dull, and yawn-
inspiring. Since I think I understand how you feel, I always
try to display some creativity in my class.

One of my creative measures concerns the theories
and concepts that will be covered in class; I select only
concepts and theories that I myself still find exciting. Since
sociology has a history of more than 150 years, not all
of the accumulated theories and concepts till now arouse
interest from people today. It can be said that they are
things of the past from the perspective of discourse. Let’
s disregard them, and just pay attention to theories and
concepts that are still “alive’! This is what [ mean by saying
that “I select only concepts and theories that I myself
still find exciting.” If my sensitivity is dull, this strategy,
of course, won't work, but I hope that you will trust me.
Anyway, in class, I handle only themes that will strike the
cord of people living today. There is no problem with this
as long as students taking the class can review their daily
lives through sociology. This is my basic attitude toward
the class.
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