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Multilingualism: Research and Practice in Foreign Language Education in

Germany
Prof. Dr. Dagmar Abendroth-Timmer (Universitdt Siegen, Germany)

Multilingualism is a subject of considerable relevance in the context of research and
education in Germany. Around 30% of the population has a migrant background, and
Germany is embedded in multilingual European contexts. This makes the topic
particularly important for developing foreign language teaching in schools, so that it
prepares pupils for social participation in a globalised and digitalised world. The vast,
interdisciplinary field of multilingualism research is rooted in international discourse.
Simultaneously, however, foreign language classroom practice must be analysed and

developed within European as well as national specific contexts.

The first part of the presentation provides statistical data of multilingualism in Germany,
highlighting the growing number of plurilingual students and teachers, the languages

available to be learned in school, and the significance of heritage and family languages.

The starting point of the second part is the “multilingual turn” (Meier 2017), which
challenges monolingual and native-speaker norms and reconceptualizes language use as
a dynamic, socially embedded practice (e.g. translanguaging, identity construction, and
well-being). The presentation introduces emerging research topics in foreign language
education, drawing on recent handbooks and selected examples of empirical studies (e.g.
Facke & Plikat 2026; Gogolin et al. 2026; Rymarczyk & Schwemmer 2025). In addition,

we refer to the Common European Framework of Reference for Languages and the
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Framework of Reference for Pluralistic Approaches to Languages and Cultures (Council
of Europe 2011, 2020).

The third part translates these research perspectives into classroom practice, showcasing
selected examples from foreign language education. We address global educational issues

such as multiliteracy education, global citizenship education, and critical pedagogy.

The presentation concludes by addressing further issues, notably the role of the
plurilingual reflective teacher and the professional competences required in multilingual
classrooms. Ethical and methodological challenges when collecting, analysing and
presenting multilingual empirical data are also briefly discussed (Abendroth-Timmer &
Viebrock coord. 2022).

References

Abendroth-Timmer, Dagmar; Viebrock, Britta (coord.) (2022): Themenheft
"Mehrsprachige Forschung Mehrsprachigkeit in der Forschung", Zeitschrift
Fremdsprachen Lehren und Lernen 51/2.

Council of Europe (ed.) (2011): Referenzrahmen fiir plurale Ansétze zu Sprachen und
Kulturen (RePa). http://carap.ecml.at/ (03/02/2026).

Council of Europe (ed.) (2020): Common European Framework of Reference for
Languages: Learning, teaching, assessment — Companion volume. Strasbourg: Council

of Europe Publishing.

Féacke, Christiane; Plikat, Jochen (eds.) (2026): Handbuch Mehrsprachigkeits- und
Mehrkulturalitdtsdidaktik. Tiubingen: Narr Francke Attempto.

Gogolin, Ingrid et al. (2025): Développement de la multittéracie au long cours — Une
¢tude longitudinale en Allemagne. In: PLURENSA (PLURilinguisme ENSeignement
Apprentissage / Plurilingualism Teaching and Learning / Plurilingiiismo Ensefianza
Aprendizaje N°5, 1-24. DOI : 10.34745/numerev_2509. (03/02/2026)

Meier, Gabriela S. (2017): The Multilingual turn as a critical movement in education:
assumptions, challenges and a need for reflection. In: Applied Linguistics Review 8/1,
131-161.

Rymarczyk, Jutta; Schwemmer (eds.) (2025): LanguageS Learning: Research and
Pedagogies on Bi- and Multilingualism / SpracheN lernen: Forschung und Fachdidaktik
zu Zwei- und Mehrsprachigkeit. Berlin, New York: Peter Lang.



VVRY YL

AR s

[ SEaHBH I cFx T IR EHRE & 1%

TRECEE -1t LTo [
KA 2 V) 2+ 7 (ERKRF)
TRUEDERICE T 2 SHEBEOHMEEZ 2 2. I — 1 v X SEEHES IR R
(CEFR-CV) B CTKIRICIRE e ] EN) 232Fckz s, [RE] TE
H TRV ] dESENDa o=y —2 a VEHBEHE LCMLED T LN hn
3. SEEMHE HEE R, HANTEE LT, BELEZ LY., BEROBESLGER )
F7e0 32, hMEEICE TR, BHCHTICHhbE CEYI 2 EREZHE - HEL T
BHRY BRI LD T ERANRMDNG, PNEENIZ. SRBEE L TALE AZRED,
HITH L WERC ARl M EAMNRRE & WA 5, TR RIE B - L.
IIa2=T—vavoRrzoborEz 5)F, ko [FEY)1] O#HilZ Z 2 Tw2,
Brc RS (WMEEE) BB 2B T, 4 HEEx i e 2HME LCRERICER
ZEEHAE PO, MR - BNERER L 2o F e hodfRicbEHT 2 5EEE
~NOHHLE ZDOEBRICODWTER T, 2D XD BBE IMANICHEERBTIC AL IS

T ZTR\A,

Rymarczyk, Jutta; Schwemmer (eds.) (2025): LanguageS Learning: Research and Pedagogies
on Bi- and Multilingualism /' SpracheN lernen: Forschung und Fachdidaktik zu Zwei- und
Mehrsprachigkert. Berlin, New York: Peter Lang.

RALEEE L HREDOE R
Hilid v CRIREE RF)

LA E X, 2 XU ED R Ic s AR R [Hick & 201 2B CHHE
THY, ZOHBICITREDEELE D 5, 0% » BRI LB fE LBz <, b
HEHBHLALRICSHT L HREFCLHFTL L TRAD I LD TE 5, WNFFRRED
MHMEBEOHREMEK L L <. BRI AES) (ICC : Intercultural Communicative



VVRY YL

Competence) #HRUHBOEEAER L L THED T 7254 7 4 (Michael Byram) I3,
S A e 2 5iEE TIE R L BRI 0B - 05 - #LEEEEBE T HF L
LCHER L, o ICC 7 0Id, BBEE - HIE - MR & BAMRO T - 315 & 230 - #lmy
XACEFRDO O DERP OER I L, THUOBHAIEHT 2 2 & T, FHEFIREYLD
fthFE 2B L. NEEL. fhRICSMT 2 2R3 5 & I d, FRCHHIR UL R I,
XAbett ezt L, A1F - BB A2 02 e LT, mREEHB LEIFHES
OKERTH b, AMETIRH ICC LHREHF & 2BEST 220, S - XLic%
&b BHICER A VR AL 20HEN 6, HERDEEF~DRKREZEHK > T <,

Sustaining linguistic diversity as a tool for learning:Ten years of the
L’AltRoparlante project
Chiara Facciani

University for Foreigners of Siena

The presence of students with migratory backgrounds has become a stable and structural
feature of Italian public schools, with the consequence that a multiplicity of languages is
now an everyday reality in classrooms. Recent scholarship stresses the urgent need for
pedagogical approaches that sustain linguistic diversity while supporting inclusive
education (Gudjonsdottir et al., 2025). Yet language practices in educational contexts, are
frequently shaped by monolingual ideologies, and the pedagogical potential of children’s
everyday multilingual experiences remains largely unexplored.

Within this context, multilingual education (Garcia & Flores, 2012; Chu Lau & Van
Viegen, 2020; Erling & Moore, 2021) have increasingly been recognized as an important
pedagogical and research paradigm to promote multilingualism in school and to value
students’ home languages as meaningful tools for learning. A growing body of research
has documented the benefits of multilingual approaches across several dimensions. These
include strengthening inclusive classroom practices and students’ sense of participation
and belonging (e.g., Sanchez & Garcia, 2021), supporting the development of
metalinguistic awareness, cognitive flexibility, and problem-solving capacities (e.g.,
Leonet et al., 2019; Facciani, 2025), and fostering stronger academic engagement
alongside deeper investment in learner identities (e.g., Ascenzi-Moreno & Espinosa,
2018; Choi & Liu, 2021).

This presentation introduces L’ AltRoparlante, a transformative action-research project

active since 2016 across 18 schools throughout the Italian national territory, all
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characterized by a high proportion of students with migratory backgrounds (ranging from
35% to 85%), a strong heterogeneity of home languages, and varied levels of proficiency
in Italian as the language of schooling. The project aims to promote educational practices
grounded in multilingual pedagogy (i.e., translanguaging, pluralistic approaches to
languages and cultures), encourage the development of (bi)literacy competences, and
strengthen students’ home languages and identities. In addition, it investigates the impact
of these practices on teachers, students, and parents in terms of linguistic and intercultural
practices. The presentation will focus on the impact documented through ten years of

research, considering outcomes for students, teachers, and families.
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Workshop1
A translanguaging-oriented pedagogical model across school levels
Chiara Facciani

University for Foreigners of Siena

The workshop focuses on the pedagogical dimension of multilingual education within
L’AltRoparlante, a long-term transformative action-research project promoting
translanguaging-oriented practices in Italian public schools (Carbonara & Scibetta, 2020).
Building on the project’s theoretical foundations (Cummins, 2021), the workshop will
present the instructional model adopted across participating schools and discuss how
multilingual pedagogy can be systematically integrated into everyday classroom routines.
The workshop will offer concrete examples of multilingual learning pathways designed
for three age groups: early childhood education (pre-primary school), primary school, and
lower secondary school. These examples will illustrate how students’ linguistic
repertoires can be mobilised as resources for learning, literacy development, and identity
affirmation, while also illustrating the stages of instructional design undertaken by the
teachers who implement this type of pedagogy (Council of Europe, 2012). In order to
provide participants with practical tools for implementation, the workshop will introduce
classroom materials, planning strategies, and scaffolding techniques developed within the
project. To support progressive implementation, the workshop examples will follow a
scale of increasing complexity: starting from basic, low-threshold activities that can be

introduced immediately, and moving towards more demanding multilingual tasks.
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Nankyvay 3-2
The multilingual Kamishibai

Prof. Dr. Dagmar Abendroth-Timmer (Universitdt Siegen, Germany)

Kamishibai, the traditional Japanese paper theatre, found its way to Europe in the 1970s.
It is primarily used with young children in educational settings. The creation of the
multilingual Kamishibai competition in 2015 expanded its pedagogical reach, enabling
plurilingual children and adolescents to express themselves through storytelling (Rocha
& Faneca, 2022: 34).

Recent research on the effects of Kamishibai show positive effects on the development

of language and communication skills, social and multicultural competencies, well-being,
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and self-confidence (Faneca 2020; Kos 2024; McGowan 2015; Vermeir & Kelchtermans
2020).

In a school project involving the University of Siegen, a group of 31 children (aged 13)
and 18 university students investigated the multilingual potential of Kamishibai.
Adopting the strategies for creating and performing multilingual Kamishibai described
by McGowan (2015) and Stevanato (2023), we began with a presentation of a Kamishibai
in eleven languages, adapted to the group’s language repertoire. The children learnt about
constructing a narrative, creating suspense and using visual and performative techniques.
Finally, the children invented an ending to the previously presented Kamishibai story,

which they presented using their plurilingual repertoire.

The dataset comprises visual language repertoires, audio recordings of group processes,
a final survey, and reflective reports and interviews with the university students
responsible for the working group. The dataset also includes the pictures created and the
video recordings of the presentations. Using a mixed-methods approach with a focus on
qualitative methods and case studies, we gained insight into the process of multilingual
kamishibai creation, the experience of plurilingual competence, and the role of aesthetic

design.

The first results confirm a positive effect on plurilingual awareness and well-being. The
method enabled all children to participate and demonstrate their individual skills. The
children expressed a feeling of pride when using their plurilingual repertoire and heritage

languages.
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NANEyay (3-3

Supporting early reading through kamishibai and family involvement

Chiara Facciani

University for Foreigners of Siena

Although multilingualism has become a central concern in educational research and
policy (Cummins, 2021), early childhood education remains comparatively
underexplored (Kirsch & Mortini, 2023). Empirical studies conducted in early childhood
settings have shown that multilingual education can support children’s meaning-making
(Gort & Pontier, 2013), interaction, and learning in play-based and literacy activities
(Mary & Young, 2017; Kirsch, 2020).

This presentation focuses on early years education and the first years of primary school,
exploring the development of (bi)literacy and the promotion of reading within the broader
framework of multilingual pedagogies. In linguistically diverse classrooms, literacy is
often approached through monolingual assumptions that privilege the language of
schooling, while students’ home languages remain marginalized or confined to informal
spaces (Cummins, 2021). Drawing on translanguaging-oriented perspectives, this
contribution argues that literacy development can be strengthened when children’s full
linguistic repertoires are recognized as legitimate resources for meaning-making, reading
engagement, and identity construction.

The presentation will introduce a range of pedagogical tools and strategies implemented
within the L’AltRoparlante project to support multilingual reading practices and foster
sustained literacy participation. Particular attention will be given to the role of kamishibai
(Japanese paper theatre) as a multimodal storytelling tool that can be used within the
framework of multilingual pedagogy to engage with texts across languages, develop
narrative competence, and experience reading as a socially meaningful and enjoyable
practice.

Moreover, the presentation highlights the role of families as key partners in literacy
development. Family involvement is presented not only as a way to support children’s

home languages but also to create continuity between school and home literacy practices,
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strengthening children’s motivation, sense of belonging, and active engagement in

reading.
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